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THE UNIVERSITY OF TEXAS AT EL PASO 

College of Education 
Department of Teaching, Learning, and Culture  

(updated Thursday, January 20, 2022) 
 
 
Title of Course:  Sociocultural Contexts of Education  
                              TED 6302 CRN 24849  

  
 

  

 

 
Semester: Spring  2022 
 

 

Credits: 3 Class Hours: 3 

 
Delivery:   

Þ Hybrid 
Þ OL is asynchronous 
Þ F2F meets: Wednesdays, 5:30-8:20 
Þ F2F classroom: EDUC 307 

   
 
Instructor Information: 
Name: Dr. Christina Convertino (she, her, hers) 
Email: cconvertino@utep.edu 
Office Hours : Email for a virtual appointment  

Course Description: Welcome to the Sociocultural Contexts of Education.  A theoretically challenging and seminar 
style doctoral course that involves the intensive investigation of how relations of power (social, cultural, 
economic), in their multitudinous forms, are present and are challenged in the formal and informal education of 
youth and adults in the United States. Specifically, this course engages broader questions, including but not 
limited to: What is the relationship between schooling and society? What are the goals of public education, and 
how have they changed in response to social and cultural contexts, practices, and discourses? In addition, because 
social contexts shape our identities – both individually and collectively – in terms of race, class, ethnicity, 
language, religion, ability, sexuality, and gender, this course considers how educational spaces such as schools (as 
well as informal learning contexts) shape what identities are available to us, and how we come to value them—or 
not.  They are part of how children are socialized into social and cultural norms through schooling. Indeed, our 
lives are shaped by the beliefs we and others have about who we are and what groups we belong to. Social 
contexts also influence the kinds of opportunities that are available to us as individuals, connecting us to larger 
social networks and help us to develop emotional and cognitive capacities. 
       COURSE OBJECTIVES AND LEARNING OUTCOMES MEASUREMENTS (means of 

measuring student learning 
outcomes) 

 
1. 

 
Identify and understand major debates in fields such as philosophy, 
anthropology, sociology, and education as they relate to teaching for a 
democratic society; 

WRMA 
DBR 
SDDBQ 
FPDBR 
SA 
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2. 

 
Comprehend the breadth and depth of research on education for 
democracy, education and identities, and sociocultural theories of 
learning; 

WRMA 
DBR 
SDDBQ 
FPDBR 
SA 

 
3. 

 
Critically examine the scholarly works that examine the social structures 
in which curriculum and instruction are rooted; 

WRMA 
DBR 
SDDBQ 
FPDBR 
SA 
FP 

 
4. 

 
Understand and critique scholarly works that explore how culture, race, 
ethnicity, gender, social class, religion, sexuality, and ability impact 
educational experiences; 

WRMA 
DBR 
SDDBQ 
FPDBR 
SA 
FP 

 
5. 

 
Understand and explain the key tenets of sociocultural theories of 
learning; 

WRMA 
DBR 
SDDBQ 
FPDBR 
SA 

 
6. 

 
Critically explore the ways educational policies and practices are part of 
social, cultural, and political structures. 

WRMA 
DBR 
SDDBQ 
FPDBR 
SA 
FP 

 
Required Course Texts: 
Adair, J.K., & Colegrove Sánchez-Suzuki, K. (2021). Segregation by Experience: Agency, racism, and learning in
 early grades. Chicago, The University of Chicago Press. ISBN-13: 978-0226765617 
bell hooks. (1994). Teaching to transgress: Education as the practice of freedom. Routledge. ISBN-13: 978
 0415908085 
Cervantes-Soon, C.G. (2017). Juarez girls rising: Transformative education in times of dystopia. Minneapolis,
 University of Minnesota Press. ISBN-13: 978-0816696543. 
DeLeon, J. (2015). The land of open graves: Living and dying on the migrant trail. Berkeley, CA: 

University of California Press. ISBN-13: 978-0520282759 
Lee, S. J. (2009). Unraveling the" model minority" stereotype: Listening to Asian American youth (2nd 

ed.). New York: Teachers College Press. ISBN 978-0-8077-4973-9.  
Required Readings on Blackboard: 
Baldwin, J. (2018, December). Letter from a region in my mind: Coming of age in Harlem.  The New Yorker, pp. 30-

39. 
Bernal Delgado, D. (2002). Critical race theory, Latino critical theory, and critical raced-gendered epistemologies: 

Recognizing students of color as holders and creators of knowledge. Qualitative Inquiry, 8(1), 105-126. 
Bryon, J. (2012). “Safety” for GLBTQI students at school.” In From the dress-up corner to the senior 
 prom (pp. 204-247). Lanham: Rowman & Littlefield. 
Cole, M. (2005). Cross-cultural and historical perspectives on the developmental consequences of 
 education. Human Development, 48(4), 195-216. 
Convertino, C. (2018). “La Migra” in the classroom: Transfronterizx students exploring mobility in transnational 

higher education on the US-Mexico border. Educational Studies, 54(5), 569-582. 
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Delpit, L. D. (2011). The Silenced dialogue. In E.B. Hilty (Ed.), Thinking about schools: A foundations of education 
reader (pp. 157-176), New York: Routledge. 

Dewey, J. (2012).  The Democratic conception in education.  In Democracy and education (pp. 88 
 107).  New York: Simon & Brown. 
DuBois, W.E.B. (1948).  The Talented tenth memorial address, The Boulé Journal 15(1): 1-10. 
Durkheim, E. (2016). On education and society. In A.R. Sadovnik & R.W. Coughlan (Eds.), Sociology of education: A 

critical reader (3rd ed., pp. 23- 35). New York: Routledge. 
Jiménez, K.P. (2009). Queering classrooms, curricula, and care: Stories from those who dare. Sex Education, 9(2),
 169-179.  
Kim Reid, D. and M. Knight (2006).  Disability justifies exclusion of minority students: A Critical History. 
 In Blair and Medina (Eds.), The social foundations reader: Critical essays on teaching, learning, and leading 

in the 21st century, (pp. 58-65) New York: Routledge.   
Lomawaima, T. and T. L. McCarty (2006).  The strengths of Indigenous education: Overturning myths 
 about Indian learners.  In To remain an Indian: Lessons in democracy from a century of native American 

education (pp. 16-42).  New York: Teachers College Press. 
Meyer, E.J. (2007) “But I’m not gay”: What straight teachers need to know about 

queer theory. In William Pinar and Nelson Rodriguez (eds.) Queering straight teachers: Discourse and 
identity in education (pp 15-29). Peter Lang: New York. 

Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using a qualitative 
approach to connect homes and classrooms. Theory into Practice, 31(2), 132-141. 

Pérez, E. (2003). Queering the borderlands : The challenges of excavating the invisible and the unheard. 
 Frontiers, 24( 2/3), 122-131. 
Rogoff, B. (2003). Orienting concepts and the cultural nature of human development. In The cultural nature of 

human development pp. 3-26). New York: Oxford University Press. 
Wenger, E. (2010). Communities of practice and social learning systems: The career of a concept. In 
 Social learning systems and communities of practice (pp. 1-16). New York: Springer. 
Wertsch, J. V. (1994). The primacy of mediated action in sociocultural studies. Mind, Culture, and 
 Activity, 1(4), 202-208. 

Required Media on Blackboard: 
§ “The Revisionaries” (2012) 
§ “I am not your Negro” (2016) 
§ “We were children: The traumatic legacy of residential schools” (2012) 
§ “On the way to school: The long roads to school around the world” (2013) 
§ “Pass or fail in Cambodia Town” (2012) 
§ “Teach us all: Segregation and education in the United States”  (2017) 
§ “El canto del colibri” Latino immigrant men and their LGBTQ family members” (2015) 
§ “Children in no man’s land” (2008) 

 
Assignments: The following is a description of the required coursework for the entire semester, including 
detailed directions and grading rubrics. To complete assignments, you will need to access weekly content folders 
in our online course site in Blackboard. Be sure to follow the course schedule to ensure that you have completed 
all required assignments by the required date and time. Not all assignments are listed on content folders in 
Blackboard, however, they are all listed on course schedule. Also, you will need to have read all weekly readings 
and watched weekly media before you complete weekly assignments.   
 

Summary of Course Grade Components 
 

  PARTICIPATION (WRMA, DBR, SDDBQ, FPDBR, SA) 50% 
 FINAL PAPER (FPAO, FPAT, FPATR, FPAF, FPAFV, FPAS, FP) 50% 
 



   

 
4 

A. Participation 
This is a seminar course that requires active participation. Participation in this course is comprised of three main 
areas: (a) preparation, (b) contribution, and (c) reflection. Preparation requires you to: (a) thoughtfully complete 
all assigned readings and watch all assigned media, (b) prepare a written weekly reading and media assignment 
(WRMA), (c) use the WRMA to support your contributions to small and large group discussions (F2F and on 
discussion board).  
 

• Weekly Reading & Media Assignment (WRMA): You will write one WRMA each week. The WRMA must 
describe the following for each of the week’s assigned readings and media- a) the topic or focus, (b) the 
social contexts of the topic, (c) the main argument, (b) the primary conclusion. Again, each WRMA must 
address all components for each weekly reading and media. For example, there are three required 
readings for week two, and one media, which means that your first WRMA will include four total entries. 
Each entry will address the topic, social context, main argument, and conclusion for each source. There is 
no word limit for the WRMA, however, one of the purposes of the WRMA is to help you develop the 
analytical thinking and writing skills needed to summarize, synthesize, and analyze complex content in a 
succinct manner. The WRMA is a good opportunity to practice these skills, which require close reading 
and thoughtful (not rushed) completion of the readings, media, and the WRMA. I will randomly collect 
WRMAs, therefore, your WRMA should be typed and free of grammatical and spelling errors. I will email 
you directly to request your WRMA. In addition, you should not use direct quotes in your WRMA, instead 
paraphrase. This is also an important skill that requires practice.  

 
I will use the following rubric to assess the WRMA: 

1-5 pts. 0 pts. 
Student addressed all parts of the WRMA for each 
reading and media source (topic, social context, 
argument, conclusion)= 1 pt.   
 
Student’s responses for each entry were thoughtful 
and demonstrate engagement with course readings 
and media =1 pt.  
 
Student’s response demonstrated an understanding 
of topics, social contexts, arguments, conclusions in 
each of the readings and media=1 pt.  
 
Student’s WRMA represents meaningful preparation 
to contribute to building a robust, rigorous, and 
thriving intellectual class community=1 pt.  
 
 
Student’s WRMA was well-written, free of 
grammatical and spelling errors, well organized, and 
does not include direct quotes=1 pt.  

Student did not address all parts of the WRMA for 
each reading and or media source (topic, social 
context, argument, conclusion)= 0 pt.   
 
Student’s responses for each entry were not 
thoughtful and or did not demonstrate engagement 
with course readings and media =0 pt.  
 
Student’s response did not demonstrate an 
understanding of topics, social contexts, arguments, 
conclusions in each of the readings and media=0 pt.  
 
Student’s WRMA does not represent meaningful 
preparation and thus, will not contribute to building 
a robust, rigorous, and thriving intellectual class 
community=0 pt.  
 
Student’s WRMA was not well-written, was not free 
of grammatical and spelling errors, was not well 
organized, and or includes direct quotes=0 pt. 

 
Contribution requires you to advance your own learning and the learning of your peers by providing relevant 
insights, observations, and questions about course topics during F2F and OL discussions.  
 

• Discussion Board Response (DBR): For OL weeks, contribution will happen through a discussion board on 
our course site in Blackboard. OL class meetings are not synchronous (they are asynchronous). However, 
you must complete and post your DBR by a specific date and time (see course schedule). Each week, you 
will read the assigned readings and view any assigned media for that week. You will prepare your WRMA. 
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Then, you will complete and post a discussion board response to all DB questions. DB questions will be 
based on the week’s readings and media. You will find questions for each week’s discussion board in the 
corresponding folder on our course site, i.e., our first online class meeting is in Week Two, questions will 
be found in content folder, “Week Two,” in DBR #1. For each week that we have a scheduled OL class 
meeting, I will post the questions by Wednesday, 5:30 PM at the latest.  Your response is due the next 
day, Thursday @ 11:45 PM (see course schedule). You should respond to ALL questions in the discussion 
board prompt. Your responses must be in your own words, and you may not use direct quotes from the 
readings or media, instead paraphrase. Your responses should represent your intellectual engagement 
with course content and not your personal opinions. The total length of your responses should be at least 
500 words but must not exceed 700 (include the total word count at the end of your entire weekly 
reading response post; the number of words for each answer to each question does not have to be 
equal). Late posts will be marked as 0.  
 

I will use the following rubric to assess each DBR: 
1-5 pts. 0 pts. 

Student responded directly to all questions in the 
DB= 1 pt.   
 
Student provided a thorough and thoughtful 
response to all DB questions, paraphrasing ideas and 
examples from the reading and media content to 
support their responses =1 pt.  
 
Student’s DBR demonstrated an understanding of 
topic, main arguments and concepts in readings and 
media content, connection to social contexts of 
education as evidenced in the appropriate use of 
examples and accurate representation of ideas, 
concepts, points made in the readings and media 
content =1 pt.  
 
 
Student’s DBR contributed to building a robust, 
rigorous, and thriving intellectual class community=1 
pt.  
 
Student’s DBR was well-written, free of grammatical 
and spelling errors, and well organized=1 pt.  

Student did not respond directly to all questions in 
the DB= 0 pt.   
 
Student did not provide a thorough and thoughtful 
response to all DB questions, did not paraphrase 
ideas and examples from the reading and media 
content to support their responses =0 pt.  
 
Student’s DBR did not demonstrate an understanding 
of topic, main arguments and concepts in readings 
and media content, and or connection to social 
contexts of education as evidenced in the lack of 
appropriate use of examples and or lack of accurate 
representation of ideas, concepts, points made in the 
readings and media content =0 pt.  
 
 
Student’s DBR did not contribute to building a robust, 
rigorous, and thriving intellectual class community=0 
pt.  
 
Student’s DBR was not well-written, not free of 
grammatical and spelling errors, and was not well 
organized=1 pt. 

 
• Student-developed Discussion Board Question (SDDBQ): For each discussion board, one or two students 

will be assigned with providing questions for the week’s discussion board (sign-up for DB questions will 
happen during our first-class meeting). To  prepare questions in time, student(s) who are responsible for 
the week’s DB questions will need to read the week’s readings and watch the week’s media in advance. In 
addition, the student(s) must develop questions that meet three primary learning objectives: a) questions 
require peers to demonstrate thorough engagement with readings and media, b) questions provide an 
opportunity for peers to synthesize, connect, and express their understanding of readings and media, and 
c) questions help peers to advance learning through analysis of readings and media. The student(s) who is 
responsible for creating DB questions for the week must email me (cconvertino@utep.edu) their 
questions by the Sunday (11:30 PM) before the DB. This gives me time to contact the student(s) if I have 
concerns or questions, and for the student(s) to revise the question based on my feedback. I will post the 
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questions to the DB on Wednesday, 5:30 PM and the entire class (including students who developed 
questions) will be required to complete and post their DBR by 11:45 PM the next day, Thursday (see 
course schedule for dates of OL class meetings).  
 

I will use the following rubric to assess student-developed DB questions: 
1-5 pts. 0 pts. 

Student provided questions to instructor by the 
Sunday (11:30 PM) prior to the week’s DB=1 pt.   
 
Student made instructor-requested revisions to the 
questions and resubmitted them as per instructor’s 
requested timeline=1 pt.  
 
Student developed questions that a) require peers to 
demonstrate thorough engagement with readings 
and media, b) provide peers with an opportunity to 
synthesize, connect, and express their understanding 
of readings and media, and c) help peers to advance 
learning through analysis of readings and media=1 
pt.  
 
Student developed questions that facilitate a 
discussion aimed at building a robust, rigorous, and 
thriving intellectual class community=1 pt.  
 
Student developed questions that are well-written, 
free of grammatical and spelling errors, well 
organized, and do not include direct quotes=1 pt.  

Student did not provide questions to instructor by 
the Sunday (11:30 PM) prior to the week’s DB=0 pt.   
 
Student did not make instructor-requested revisions 
to the questions and or resubmit revised questions as 
per instructor’s requested timeline=0 pt.  
 
Student did not develop questions that a) require 
peers to demonstrate thorough engagement with 
readings and media, b) provide peers with an 
opportunity to synthesize, connect, and express their 
understanding of readings and media, and or c) help 
peers to advance learning through analysis of 
readings and media=0 pt.  
 
Student did not develop questions that facilitate a 
discussion aimed at building a robust, rigorous, and 
thriving intellectual class community=0 pt.  
 
Student did not develop questions that are well-
written, free of grammatical and spelling errors, well 
organized, and or free of direct quotes=0 pt. 

 
• Feedback to Peer Discussion Board Responses (FPDBR): Beginning in Week Two, you will post feedback to 

two peers’ DBR posts. You will have one week from the time that DBR is due to when you must have 
completed your response to two separate peer DBR posts. For example, in Week Two, you will have 
Thursday, 11:45 PM when DBR #1 is due until the following Wednesday, 5:30 PM to post your response to 
two peers’ first DBR. Your responses should be posted directly to each peer’s response in DBR # 1 in 
content folder, “Week Two,” there is no new Discussion Board or new thread for peer feedback. Each 
subsequent week that you are required to post feedback to peers’ DBR, you will respond to two new peers. 
This will require you to keep track of who you responded to in prior weeks, and who you have not. The 
purpose of peer feedback is to advance the conversation on course topics. Thus, your feedback should 
engage with the ideas expressed in your peer’s DBR. For example, if your peer interpreted a reading or an 
idea differently than you did, you might post a response that addresses how your interpretation is 
different. You might also comment on how their interpretation helps you to think differently about an idea 
in the readings, or how their response raises a specific question for you about a course topic. As is clear in 
these suggestions, the objective is to build intellectual discourse around the course topics that extends the 
limits of current thinking. This is not the space to post comments, like, “great job on your response,” or “I 
like what you wrote.” Your response needs to be substantive. It is also critically important that responses 
remain respectful, analytical, intellectual, helpful, and supportive. Constructive criticism is an important 
form of communication in learning communities and should be provided where appropriate. Disparaging, 
discriminatory, hostile, rude and other related forms of communication will not be allowed. In addition, 
this activity requires you to craft and post responses that are grounded in analysis of course texts and 
media not based on opinion. Please contact me if you are unclear on what this means and or entails. Your 
response to each peer DBR should be no less than 250 and no more than 400 words, include total word 
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count for each individual response at the end of each of your two individual posts. Late post will be marked 
as 0.   
 

I will use the following rubric to assess each FPDBR: 
1-5 pts. 0 pts. 

Student responded to two new peer WDBRs from 
the prior week = 1 pt.   
 
Student provided a thoughtful, respectful, and 
scholarly response to each of the two peer DBRs, 
paraphrasing ideas and examples from the reading 
and media content to support their responses =1 pt.  
 
 
Student’s responses contributed to building a robust, 
rigorous, and thriving intellectual class community as 
evidenced by responding directly to the content in 
each of the two peer DBRs=1 pt.  
 
 
Student’s response to each of the two peer DBRs 
was no less than 250 and no more than 400 words, 
total word count was included for each individual 
post=1 pt.  
 
Student’s responses were well-written, free of 
grammatical and spelling errors, and well 
organized=1 pt.  

Student did not respond to two total and or new 
peer WDBRs from the prior week = 0 pt.   
 
Student did not provide a thoughtful, respectful, 
scholarly response to each of the two peer DBRs, and 
did not paraphrase ideas and examples from the 
reading and media content to support their 
responses =0 pt.  
 
Student’s responses did not contribute to building a 
robust, rigorous, and thriving intellectual class 
community as evidenced by the lack of direct 
response to the content in each of the two peer 
DBRs=0 pt.  
 
Student’s response to each of the two peer DBRs was 
less than 250 or more than 400 words, and or total 
word count was not included for each individual 
post=0 pt.  
 
Student’s responses were not well-written, contained 
significant grammatical and spelling errors, and were 
not well organized=0 pt. 

 
Reflection requires you to think deeply about the course content. Reflection also requires you to pay close 
attention to your learning process, your willingness to grow intellectually, and your comportment in creating a 
thriving, robust, and rigorous intellectual class community.  Reflection requires you to complete a self-assessment 
at the end of each F2F class meeting.  
 

• Student Self-assessment: You will complete a self-assessment at the end of each F2F class meeting 
beginning in Week Three. You will use the rubric below to self-assign points for participation (I will provide 
you with a personalized rubric in Week Three); there are no half points. I will inform you by email if I 
observe discrepancies between your contribution to F2F class meetings and what you mark in your self-
assessment. If I do observe a pattern of discrepancies, I will request a meeting with you. In addition, if you 
miss more than two face-to-face class meetings without an excused absence, you will be automatically 
dropped from the course. Face-to-face class meetings are limited and thus, attendance is very important. If 
you have an excused absence, please inform me in advance whenever possible. Otherwise, communicate 
with me via email following the absence. Email communication should include documentation to excuse 
the absence. 
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You will use the following rubric to self-assess your preparation and participation in F2F class meetings:  
1-5 pts. 0 pts. 

Student has thoughtfully completed all required 
readings=1 pt. 
 
Student has completed WRA for each of the required 
readings=1 pt. 
 
 Student shared observations, explained readings, 
and answered questions about readings using WRA 
as a reference= 1 pt.   
 
Student demonstrated an understanding of main 
arguments, evidence, and concepts in readings =1 pt.  
 
Student’s comportment contributed to building a 
robust, rigorous, and thriving intellectual class 
community=1 pt.   

Student has not completed all required readings=0 
pt. 
 
Student has not completed WRA for each of the 
required readings =0 pt. 
 
 Student did not share observations, explain readings, 
or answer questions about readings using the WRA 
as a reference = 0 pt.   
 
Student did not demonstrate an understanding of 
main arguments, evidence, and concepts in 
readings=0 pt.  
 
Student’s comportment did not contribute to 
building a robust, rigorous, and thriving intellectual 
class community=0 pt.   

 
B.     Final Paper  
Your final paper will be based on the synthesis of a semester-long literature review on the social contexts of a topic 
of your choosing. This is an opportunity for you to begin and or continue literature review for your future 
dissertation topic with specific attention to the relationship that social contexts of education hold to your topic. 
Here are some tutorials to help you with using the UTEP library:  

• Intro to the UTEP Library: https://www.youtube.com/watch?v=YFdlEZPxQ-U 
• Searching the Library on MinerQuest (this one will cover basic searching): 

https://www.youtube.com/watch?v=9riDTsv3gvE  
• Find Scholarly Articles Using MinerQuest (this one will break down advanced searching): 

https://www.youtube.com/watch?v=S_Jo9yTj5Oo 
• Find Full Text Articles: https://www.youtube.com/watch?v=-7oNJra4qM8  
• Get Library Resources from Home: https://www.youtube.com/watch?v=bbxnRMAmJTg 
• InterLibrary Loan (ILL): https://youtu.be/KPN-gtmNFFQ  

 
The final paper involves multiple steps, which means that you will complete multiple assignments, I will review 
these assignments with you in our Week Three, F2F class meeting on February 3. However, I recommend that you 
begin thinking about your topic at the start of the course.   
 

• Final Paper Assignment One (FPAO): FPAO requires you to submit your focal topic, i.e., dual language 
elementary education, gamification in high school technology classes, LGBTQIA student organizations in 
middle schools, neighborhood elementary school closures, etc. To complete this assignment, you will post 
your topic on FPAO Discussion Board (DB) found in content folder, Week Four in our course site on 
Blackboard (see course schedule for specific date and time). Completed posts will be marked 3. Late post 
will be marked 0.  
 

• Final Paper Assignment Two (FPAT): FPAT requires you to submit the social contexts that you will explore 
relative to your topic, i.e., race and class in dual language elementary education, gender in gamification in 
high school technology classes, “No Promo Homo” state legislation and LGBTQIA student organizations, 
gentrification, segregation, and elementary school closures. To complete this assignment, you will post 
the social contexts that you will explore relative to your topic on FPAT Discussion Board (DB) found in 
content folder, Week Six in our course site on Blackboard (see course schedule for specific date and time). 
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If the literature on a particular social context of interest is limited and or you want to use an intersectional 
lens, you may identify additional social contexts but make sure that there is a clear alignment/connection 
between the social contexts that you identify, i.e., economic globalization and transnationalism are two 
related social contexts as are gentrification, race, and segregation. Your FPAT post should identify the 
social contexts and the topic, which you would have already provided in FPAO. Completed posts will be 
marked 3. Late posts will be marked 0.  

 
• Final Paper Assignment Three (FPATR): FPATR requires you to submit a screen shot of your literature 

review spreadsheet to FPATR Discussion Board (DB) in Week Eleven (see course schedule for specific date 
and time). Your FPTAR must include all required information on ten individual, peer-reviewed references. 
The spreadsheet for the literature review will be discussed during Week Three, February 2, F2F class 
meeting. If you miss this class meeting, you are responsible for meeting with me to understand what the 
spreadsheet must include. Your FPATR post should identify the social contexts and the topic, and include a 
screen shot of your literature review spreadsheet. Posts that contain all required components (topic, social 
contexts, screen shot of literature review spreadsheet with all required information for ten peer reviewed 
sources) will be marked 3. Incomplete or late posts will be marked 0.  

 
• Final Paper Assignment Four (FPAF): FPAF is an outline and reference list for the final paper, due in Week 

Thirteen (see course schedule for specific date and time). The purpose of the outline and reference list is for you 
to identify and briefly describe the parts of your final paper. For the outline, you must provide a title page and a 
numbered outline that provides a brief description (a statement or concept) for each of the parts of the final 
paper and a reference list with a minimum of ten sources from your literature review spreadsheet.   

 
I.  Introduction (in your paper, this should be approximately one paragraph) 

a.   Introduce your topic 
b.   Provide a general definition of your topic (what is it about) 
c.   State the importance of your topic (why does it matter) 
d.   Provide a sentence to transition to the next section. Tell the reader  
       what will be covered in the next section and how it connects to what    
       was presented in this section (paragraph).   
 

             II. Social Contexts (in your paper, this should be approximately one paragraph) 
a. Introduce and describe the social contexts  
b. Describe the relationships between your topic and the social contexts 
c. State the significance of the social contexts to your topic 
d. Provide a sentence(s) to transition to the next section. Tell the reader what will be covered in 

the next section and how it connects to what was presented in this section (paragraph). 
Conclude the introduction with 1-2 sentences that identify the themes, which will be 
discussed in the paper 

 
II. Theme One (in your paper, this should be approximately one paragraph) 

a.   Briefly describe what the theme is about (introduce it and define it) 
b.   Explain how the theme relates to your topic and the social contexts 

                             c.   Describe what this theme tells us specifically about the significance of the social contexts to 
                                   the topic 
                             d.   Provide a sentence to summarize the relevance of the theme to the 
                                   relationship between your topic and the social contexts 
                             e.   Provide a sentence to transition to the next section (paragraph)  

 
III. Theme Two (in your paper, this should be approximately one paragraph) 

a.   Briefly describe what the theme is about (introduce it and define it) 
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b.   Explain how the theme relates to your topic and the social contexts 
                             c.   Describe what this theme tells us specifically about the significance of  

     the social contexts to the topic 
d.   Provide a sentence to summarize the relevance of the theme to the 

relationship between your topic and the social contexts 
                             e.   Provide a sentence to transition to the next section (paragraph)  
 

IV. Theme Three (in your paper, this should be approximately one paragraph) 
a.   Briefly describe what the theme is about (introduce it and define it) 
b.   Explain how the theme relates to your topic and the social contexts 

                             c.   Describe what this theme tells us specifically about the significance of 
                                    the social contexts to the topic 
                            d.    Provide a sentence to summarize the relevance of the theme to the 
                                   relationship between your topic and the social contexts 
                            e.    Provide a sentence to transition to the next section (paragraph)  
 

V. Conclusion (in your paper, this should be approximately one paragraph) 
  a.   Restate the topic 
  b.   Restate the relationship between the topic and the social contexts 

c.   Summarize the themes  
d.   Identify limitations and gaps in the literature on the relationship 
      between your topic and the social contexts topic 
e.   Propose an area of future research to address limitations and gaps    
      (This could be your tentative topic of study.) 

 
I will use the following rubric to assess the outline and reference list:  

1-5 pts. 0 pts. 
Student addressed all components in the outline 
including a title page and a reference list page= 1 pt.   
 
Student’s outline represents a coherent and logical 
plan for a short research paper on the relationship 
and significance thereof between a chosen topic and 
particular social contexts=1 pt.  
 
Student’s reference list is fully formatted according 
to APA guidelines (7th edition)=1 pt. 
 
Student’s reference list includes a minimum of ten 
references from the literature review spreadsheet=1 
pt. 
 
Student’s outline is free of grammatical and spelling 
errors =1 pt.  

Student did not address and or include all 
components in the outline including a title page and 
a reference list page= 0 pt.   
 
Student’s outline does not represent a coherent and 
logical plan for a short research paper on the 
relationship and significance thereof between a 
chosen topic and particular social contexts=0 pt.  
 
Student’s reference list is not formatted according to 
APA guidelines (7th edition)=0 pt. 
 
Student’s reference list does not include a minimum 
of ten references from the literature review 
spreadsheet=0 pt. 
 
Student’s outline is not free of grammatical and 
spelling errors =1 pt. 

 
Final Paper Assignment Five (FPAFV): FPAFV is a first full draft of your final paper, due in Week Fourteen to 
FPAFV DB (see course schedule for specific date and time). The first draft must contain all required components 
(see outline) and be a fully developed paper. The first draft must also adhere to the following final paper 
requirements: 4-5 double-spaced pages; no direct quotations, only paraphrasing; adhere to APA (7th edition) 
formatting; reference a minimum of ten sources from literature review spreadsheet; be free of grammatical and 
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spelling errors; be well-organized and well-written. You will post your name and attach a word file of the first 
draft of your final paper to FPAFV DB (this will allow your assigned peer to access your FPAFV for FPAS).    
 

I will use the following rubric to assess the first full draft:  
1-5 pts. 0 pts. 

Student addressed all components (based on 
outline) as well as a title page and a reference list= 1 
pt.   
 
Student’s first draft is a fully developed and a 
complete paper =1 pt.  
 
Student’s first full draft is formatted according to 
APA guidelines (7th edition)=1 pt. 
 
Student’s references a minimum of ten references, 
from the literature review spreadsheet =1 pt. 
 
Student’s first full draft is well-written, well-
organized, and free of grammatical and spelling 
errors =1 pt.  

Student did not address all components (based on 
outline), including title page and reference list= 0 pt.   
 
Student’s first draft is not a fully developed and or 
complete paper =0 pt.  
 
Student’s first full draft is not formatted according to 
APA guidelines (7th edition)=0 pt. 
 
Student’s does not reference a minimum of ten 
references and or references are not from the 
literature review spreadsheet =0 pt. 
 
Student’s first full draft is not well-written, well-
organized, and or is not  free of grammatical and 
spelling errors =0 pt. 

 
• Final Paper Assignment Six (FPAS): FPAS is written feedback on an assigned peer’s first draft, due in Week 

Fifteen (see course schedule for specific date and time). For this assignment, you will use the rubric 
provided in our course site on Blackboard in Week Fifteen, in FPAS DB (Discussion Board) to provide your 
assigned peer with feedback on their first draft of their final paper.  

 
I will use the following rubric to access your feedback on your peer’s first draft of their final paper: 

1-3 pts. 0 pts. 
Student completed all sections of the feedback 
form= 1 pt.   
 
Student provided constructive and helpful feedback 
on each component in the feedback form=1 pt.  
 
 
Student’s feedback was clear, used explanation to 
support suggestions, well-written, and free of 
grammatical and spelling errors =1 pt.  

Student did not complete all sections of the feedback 
form= 0 pt.   
 
Student did not provide constructive and or helpful 
feedback on each component in the feedback form=0 
pt.  
 
Student’s feedback was not clear, did not use 
explanation to support suggestions, was not well-
written, and was not free of grammatical and spelling 
errors =0 pt. 

 
Final Paper (FP): This is the final version of your final paper, which should include revisions based on feedback 
from your peer and from me. The final paper is due in Week Seventeen (see course schedule for specific date and 
time). 
 
The following rubric will be used for the final paper:   

Component Exceeds Standard 
 

Meets Standard 
 

Does not Meet Standard 

Title Page The title clearly 
references what the 
paper is about=10 pts 

The title isn’t clearly 
connected to the focus of 
the paper=5 pts 

The title is generic, such as 
“Final Paper”=0 pts  
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Introduction  The introduction  
provides a definition of 
your topic, explains the 
importance of your 
topic, provides a 
sentence to transition to 
the next section=15 pts 

The introduction  
provides a partial definition 
of your topic, partially 
explains the importance of 
your topic, provides a 
sentence to transition to 
the next section =10 pts 

The introduction doesn’t 
provide a clear definition of the 
topic, and or the introduction 
does not explain the importance 
of the topic, the introduction 
does not provide a transition to 
the next section=0 pts  

Social 
Contexts 

This section introduces 
and describes the social 
contexts. It describes the 
relationship(s) between 
your topic and the social 
contexts and the 
significance of the social 
contexts to your topic. 
This section ends with a 
sentence(s) to transition 
to the next section, 
telling the reader what 
will be covered in the 
next section and how it 
connects to what was 
presented in this section.  
 =15 pts 

This section introduces and 
partially describes the 
social contexts. It partially 
describes the relationships 
between your topic and the 
social contexts and or 
partially describes the 
significance of the social 
contexts to your topic. This 
section ends with a 
sentence(s) to transition to 
the next section, telling the 
reader what will be covered 
in the next section and how 
it connects to what was 
presented in this 
section.=10 pts 
 

The introduction and description 
of the social contexts is 
underdeveloped. The 
relationship between your topic 
and the social contexts and or 
the significance of the social 
contexts to your topic is 
underdeveloped, unclear, and or 
implicit.=0 pts 

Body of the 
Paper  

The main body of the 
paper is a coherent and 
logical explanation that 
explicitly connects to and 
supports the relationship 
and significance of the 
social contexts to your 
topic through the 
presentation of three 
distinct themes. The 
three themes are based 
on a synthesis of the 
literature on the topic 
and the social contexts. 
The literature comes 
from the semester-long 
literature review. 
Transitions between 
each of the three 
paragraphs on the three 
different themes 
establish the connection 
between the themes, 
creating a coherent main 
body that together 
shows the main ideas 

The main body of the paper 
is partially coherent and 
provides a mostly logical 
explanation that connects 
and supports the 
relationship and 
significance of the social 
contexts to your topic 
through the presentation of 
three distinct themes. The 
three themes are based on 
a summary and not a 
synthesis of the literature 
on the topic and the social 
contexts. The literature 
comes from the semester-
long literature review. 
Transitions between each 
of the three paragraphs on 
the three different themes 
mostly establishes the 
connection between the 
themes, almost creating a 
coherent main body that 
together mostly shows the 
main ideas related to the 

The main body of the paper is 
not coherent and does not 
provide a logical explanation on 
the relationship and significance 
of the social contexts to your 
topic. There is not a 
presentation of three distinct 
themes. Any themes presented 
are based on a summary and 
not a synthesis of the literature 
on the topic and the social 
contexts. Not all literature 
comes from the semester-long 
literature review. Transitions 
between each of the three 
paragraphs on the three 
different themes does not 
establish the connection 
between the themes. The main 
body of the paper is incoherent 
as are the ideas related to the 
relationship and significance of 
the social contexts to the topic 
=0 pts   
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related to the 
relationship and 
significance of the social 
contexts to the topic =20 
pts  

relationship and 
significance of the social 
contexts to the topic. =15 
pts   

Conclusion  The conclusion explicitly 
and clearly restates the 
topic and the 
relationship between the 
topic and the social 
contexts. The conclusion 
summarizes the three 
themes, including an 
explanation of the 
relevance of themes to 
the relationship between 
the topic and the social 
contexts. The conclusion 
identifies limitations and 
gaps in the literature on 
the relationship between 
your topic and the social 
contexts topic. Finally, 
the conclusion proposes 
future research to 
address limitations and 
gaps.    
.=15 pts 

The conclusion partially 
restates the topic. The 
relationship between the 
topic and the social 
contexts is mostly clear. 
The conclusion mostly 
summarizes the three 
themes, including  a partial 
explanation of the 
relevance of themes to the 
relationship between the 
topic and the social 
contexts. The conclusion 
identifies limitations and 
gaps in the literature on the 
relationship between your 
topic and the social 
contexts topic. Finally, the 
conclusion proposes future 
research to address 
limitations and gaps.    
.=10 pts 

The paper just ends, with no 
conclusion. Or the paper ends 
with either no summary of the 
topic and its relationship to the 
social contexts. There is no 
summary of the themes and or 
explanation of their relevance to 
the topic and the social 
contexts. The limitations and 
gaps are not addressed. There is 
no proposal for future 
research.=0 pts  

References There are a minimum of 
ten references from the 
semester-long literature 
review. All references 
are listed according to 
APA (7th edition) 
guidelines.=15 pts 

There are a minimum of ten 
references from the 
semester-long literature 
review. At least eight of the 
references are listed 
according to APA (7th 
edition) guidelines but two 
are not. =10 pts  

There are less than ten 
references and or references are 
not from semester-long 
literature review. Five or more 
references are not listed 
according to APA (7th edition) 
guidelines.=0 pts 

Mechanics The paper is well-
organized, well-written, 
and free from 
grammatical and spelling 
errors.=10 pts  

The paper is mostly well-
organized, mostly well-
written, and is not free 
from grammatical and 
spelling errors.= 5 pts  

The paper is not well-organized, 
not well-written, and is not free 
from grammatical and spelling 
errors.=0 pts 
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COURSE SCHEDULE 
 WEEK                   COURSEWORK DUE  
 INTRODUCTION 

 1 
Jan 19 
TBD 
 
 
 
 
 

• Student survey 
• Student-developed Discussion Board (SDDB) Question Sign-up 

 THE PURPOSE OF EDUCATION (WEEKS 2-5) 
What is the relationship between schooling and society? What are the goals of public education, and 
how have they changed in response to historical, social, cultural, and political processes? What are the 
beliefs that shape our understandings of educational equity, access, and democratic citizenship? 

 2 
Jan 26 
OL 

    Week Two Read: 
• Durkheim (BB) 
• DuBois (BB) 
• Dewey (BB)  

    Week Two Watch: 
• “The Revisionaries”  

    Assignment: 
• WRMA #1 

    Participation:  
• DBR #1 on Discussion Board One (due @ 11:45 PM MT, Jan 27) 

   3 
 Feb 2 
 F2F  
 
 

    Week Three Read: 
• Baldwin (BB) 
• Delpit (BB) 
• Bernal (BB) 
• Lomawaima & McCarty (BB)  

    Assignment: 
• WRMA #2 

    Participation: 
• FPDBR #1 on Discussion Board One (due @ 11:45 PM MT, Feb 2) 

 
   4 

 Feb 9 
 OL 

    Week Four Read: 
• bell hooks (CT) Ch. 1-9 

    Week Four Watch: 
• “I am not your Negro” 

    Assignment: 
• WRMA #3 
• FPAO (due @ 5:00 PM MT, Feb 9) 

    Participation: 
• DBR #2 on Discussion Board Two (due @ 11:45 PM MT, Feb 10) 
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5 
Feb 16 
OL 

    Week Five Read: 
• bell hooks (CT) Ch. 10-14 

    Week Five Watch: 
• “We were children: The traumatic legacy of residential schools”  

    Assignment: 
• WRMA #4 

    Participation: 
• DBR #3 on Discussion Board Three (due @ 11:45 PM MT, Feb 17) 
• FPDBR #2 on Discussion Board Two (due @ 11:45 PM MT, Feb 16) 

 
 

 
 

Sociocultural Contexts of Learning (Week 6) 
How do sociocultural contexts impact learning? How do scholars conceptualize these 
cognitive and social processes?  
6 
Feb 23 
F2F 
 

    Week Six Read: 
• Cole (BB) 
• Wertsch (BB) 
• Rogoff (BB) 
• Wenger (BB) 

    Week Six Watch: 
• “On the way to school: The long road to schools around the world” 

    Assignment: 
• WRMA #5 
• FPAT (due @ 5:00 PM MT, Feb 23) 

    Participation: 
• FPDBR #3 on Discussion Board Three (due @ 11:45 PM MT, Feb 23) 

 
 

Social Contexts of Schooling: Identity, Marginalization, and Agency (Weeks 7-12) 
 How do wider social contexts intersect with students’ identities in educational spaces? How 

do these processes (re)produce enduring as well as new forms of marginalization? How do 
students enact agency to resist and or reshape these processes? 

7 
Mar 2 
OL 
 

    Week Seven Read: 
• Lee (CT) Ch. 1-3 

    Week Seven Watch: 
• “Pass or fail in Cambodia Town” 

    Assignment: 
• WRMA #6 

    Participation: 
• DBR #4 on Discussion Board Four (due @ 11:45 PM MT, Mar 3) 

 
  
 
 

8 
Mar 9 
F2F 

    Week Eight Read: 
• Lee (CT) Ch. 4-6 

    Assignment: 
• WRMA #7 

    Participation: 
• FPDBR #4 on Discussion Board Four (due @ 11:45 PM MT, Mar 9) 

 
 

 
 

 
 
 

9 
Mar 16 
 

 
SPRING BREAK  

 



   

 
16 

10 
Mar 23 
F2F 
 

    Week Ten Read: 
• Adair & Colgrove (CT) 

    Week Ten Watch:    
• “Teach us all: Segregation and education in the United States” 

    Assignment: 
• WRMA #8 

 11 
Mar 30 
OL 
 

    Week Eleven Read: 
• Meyer (BB) 
• Pérez (BB) 
• Jiménez (BB) 

    Week Eleven Watch: 
• “El canto del colibri: Latino immigrant men and their LGBTQ family members” 

    Assignment: 
• WRMA #9 
• FPATR (due @ 5:00 PM MT, Mar 30) 

    Participation: 
• DBR #5 on Discussion Board Five (due @ 11:45 PM MT, Mar 31) 
•  

 
 

12 
Apr 6 
F2F 

    Week Twelve Read: 
• Kim Reid & Knight (BB) 
• Miller (BB) 

    Assignment: 
• WRMA #10 

    Participation: 
• FPDBR #5 on Discussion Board Five (due @ 11:45 PM MT, Apr 6) 

 
 

Globalization, Power, and Education (Weeks 13-16) 

What roles do social, cultural, economic, and governmental structures play in the interactions between 
society and education?  In the context of globalization, what are the different meanings of education? 
13 
Apr 13 
OL 
 

    Week Thirteen Read: 
• Cervantes-Soon (CT) Preface-Ch. 3 

    Assignment: 
• WRMA #11 
• FPAF (due @ 5:00 PM MT, Apr 13) 

    Participation: 
• DBR #6 on Discussion Board Six (due @ 11:45 PM MT, Apr 14) 

 14 
Apr 20 
OL 

    Week Fourteen Read: 
Cervantes-Soon (CT) Ch. 4-Epilogue 

    Assignment: 
• WRMA #12 
• FPAFV (due @ 5:00 PM MT, Apr 20) 

    Participation: 
• DBR #7 on Discussion Board Seven (due @ 11:45 PM MT, Apr 21) 
• FPDBR #6 on Discussion Board Six (due @ 11:45 PM MT, Apr 20) 
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15 
Apr 27 
OL 
 

    Week Fifteen Read: 
• DeLeon (CT) Intro-Ch. 6 

    Week Fifteen Watch: 
• “Children in no man’s land” 

    Assignment:  
• WRMA #13 
• FPAS (due @ 5:00 PM MT, Apr 27) 

    Participation: 
• DBR #8 on Discussion Board Eight (due @ 11:45 PM MT, Apr 28) 
• FPDBR #7 on Discussion Board Seven (due @ 11:45 PM MT, Apr 27) 
 

 
16 
May 4 
F2F 
 

    Week Sixteen Read: 
• DeLeon (CT) Ch. 7-Epilogue  
• Convertino (BB) 

    Assignment: 
• WRMA #14 

    Participation:  
• FPDBR #8 on Discussion Board Eight (due @ 11:45 PM MT, May 4) 
 17 

May 11 
OL 

    Assignment: 
• Final Paper (due @ 5:00 PM MT, May 11) 

NO LATE ASSIGNMENTS WILL BE ACCEPTED!!  
 
Academic Honesty 
Academic dishonesty is prohibited and is considered a violation of the UTEP Handbook of Operating Procedures.  
It includes, but is not limited to, cheating, plagiarism, and collusion.  Collusion is making plans with other people, 
in order to cheat. Violations will be taken seriously and will be referred to the Dean of Students Office for 
disciplinary action.  Students may be suspended or expelled from UTEP for such actions.  It’s serious! 
 
Different Abilities 
If a student has or believes s/he/they have a disability, s/he/they may wish to self-identify it. Students can do so 
by providing documentation to the Office of Disabled Student Services located in Union E, Room 203. Students 
who have been designated as disabled must reactivate their standing with the Office of Disabled Student Services 
on a yearly basis.  Failure to report to this office will place a student on the inactive list and nullify benefits 
received.  If a student has a condition which may affect her/his/their ability to exit safely from the premises in an 
emergency or which may cause an emergency during class, the student is encouraged to discuss this in confidence 
with the professor and/or director of Disabled Student Services. Students may call (915) 747-5148 for general 
information about the Americans with Disabilities Act (ADA). 
 
Course Norms 
The norms guiding this course are based on UTEP norms of appropriate classroom conduct, which states that 
professional conduct in the form of respectful and collaborative participation is a basic expectation for all course 
related meetings, assignments, presentations, etc. Relevant deliberations aimed at deepening learning and 
understanding for all class members on course topics is welcomed. Instances of disruptive and/or disrespectful 
communication and/or behavior will be reported to the Office of Student Conduct and Conflict  
Resolution (OSCCR).  
 
Netiquette 
Sometimes communication online can be challenging. It’s possible to miscommunicate or to misunderstand given 
the lack of body language and immediate feedback. Therefore, students are required to keep these netiquette 
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(network etiquette) guidelines in mind. Failure to observe them may result in disciplinary action.  
o Always consider audience. This is a doctoral-level course; therefore, all communicavon should 

reflect polite consideravon of other’s ideas.  
o Respect and courtesy must be provided to classmates and to the professor at all vmes. No 

harassment or inappropriate posvngs will be tolerated.  
o When reacvng to someone else’s message, address the ideas, not the person. Post only what 

anyone would comfortably state in a face-to-face situavon.  
o Blackboard is not a public internet venue; all posvngs to it should be considered private and 

confidenval. Whatever is posted on in these online spaces is intended for classmates and professor 
only. Please do not copy documents and paste them to a publicly accessible website, blog, or other 
space. 

Equal Educational Opportunity 
In order to create equal educational opportunities in the class, all students are expected to demonstrate respect 
for the diverse voices and individual differences in the class. Particularly, no person shall be excluded from 
participation in, denied benefits of, or be subject to discrimination under any program or activity sponsored or 
conducted by the University of Texas at El Paso on the basis of race, color, national origin, religion, sex, age, 
veteran status, disability, or sexual orientation. Any member of the University community who engages in 
discrimination or other conduct in violation of University policy is subject to the full range of disciplinary action, 
up to and including separation from the University. Complaints regarding discrimination should be reported to the 
University's Equal Opportunity Office. Inquiries regarding applicable policies should be addressed to the 
University's Equal Opportunity Office, Kelly Hall, 3rd Floor, 915.747.5662 or 
eoaa@utep.edu<mailto:eoaa@utep.edu. 
   
Course Values 
The values guiding this course are based on the Principles of Civility for the National Endowment of Humanities 
(NEH) Seminars. Discussion, interactions, and assignments should be:  

• Firmly grounded in rigorous scholarship and thoughtful analysis; 
• Represent an ethos of respect and openness; 
• Conducted without partisan advocacy; 
• Respectful of divergent views; 
• Free of ad hominem commentary; 
• Devoid of ethnic, racial, gender, disability, or religious bias.   

 
Writing Style 
All assignments must be typed, free of error, and should conform to the style and reference notation format 
found in the seventh edition of the Publication Manual of the American Psychological Association (APA). It is 
strongly recommended that students purchase the APA manual since it is an essential tool for doctoral writing. I 
also highly recommend that students take advantage of the UTEP Writing Center. Academic writing is not an 
innate skill that some people have, and others do not, it is a time-consuming skill that we all have to develop 
through lots of practice and persistence. Another useful resource accessible online is the Purdue Owl Website: 
https://owl.english.purdue.edu/owl/resource/560/01/  
 
Assignment Completion and Submission 
Late assignments will NOT be accepted in this course. Assignments must be submitted on the specified due date 
and according to specific assignment guidelines. Students are responsible for reading and following guidelines. It 
is recommended that students read over assignment guidelines as early as possible in case there are questions. 
Plan ahead! 
 
Alternative means of submitting work in case of technical issues 
I strongly suggest that students submit work with plenty of time to spare in the event of unanticipated technical 
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issue with the course website, network, and/or your computer. I also suggest that students save all of  their work 
in a separate Word document as a back-up.  In the case of technical difficulties submitting work through the 
course website, students should contact the UTEP Help Desk. Students can email me back-up document as a last 
resort but not as a regular or standard course practice.  
 
Incomplete grade policy 
Incomplete grades may be requested only in exceptional circumstances after the student has completed at least 
half of the course requirements. If a student believes an incomplete is warranted, the student must contact me to 
discuss it.  If granted, I will establish a contract of work to be completed with deadlines.  
 
Changes to the syllabus 
I strive to respond to the emergent development of learning that occurs in our particular course. As a  
consequence, it is sometimes necessary to make unanticipated changes to the syllabus. In the case of changes, I 
will provide advance notification.  
 
Attendance and Punctuality 
Unexcused absences from face-to-face classes that exceed 1 class meeting will result in a loss of 10 points to final 
grade. With 2 absences, I reserve the right to drop a student from the class. Please, notify me in case of an 
emergency. Excused absences require authorized documentation (i.e., doctor’s note). As per participation 
guidelines, it is also important that students arrange their schedule, transportation, and meetings to arrive on 
time. I will start each class at 5:30 PM. More than two late arrivals over the course of the semester will result in a 
loss of 5 points to the final grade. We have a lot of material to cover, and we work together so it is imperative that 
everyone is present and on time.  
 
Email and Blackboard 
Please UTEP email and Backboard at least once a week. These are my primary means for providing updates to the 
class. E-mail is one of the most reliable ways to contact me.  
 
Cell phones and other electronic devices 
Please turn off all cell phones and electronic devices during class; unique circumstances should be brought to my 
attention. Cell phone use is a source of distraction for everyone.  
 
Copyright statement for course materials 
All materials used in this course are protected by copyright law.  The course materials are only for the use of 
students currently enrolled in this course and only for the purpose of this course.  They may not be further 
disseminated. 
 
Covid-19 Precautions 
If a student is diagnosed with COVID-19 or is experiencing COVID-19 symptoms, s/he, they should stay home. If a 
student tests positive for COVID-19, s/he, they are encouraged to report their results to covidaction@utep.edu, so 
that the Dean of Students Office can provide support and help with communication with your professors. The 
Student Health Center is equipped to provide COVID 19 testing.  
  
The Center for Disease Control and Prevention recommends that people in areas of substantial or high COVID-19 
transmission wear face masks when indoors in groups of people. The best way that Miners can take care of 
Miners is to get the vaccine. If you still need the vaccine, it is widely available in the El Paso area, and will be 
available at no charge on campus during the first week of classes.  For more information about the current rates, 
testing, and vaccinations, please visit epstrong.org 
 
Course Resources: Where you can go for assistance 
UTEP provides a variety of student services and support: 
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Technology Resources 
• Help Desk: Students experiencing technological challenges (email, Blackboard, software, etc.) can submit 

a ticket to the UTEP Helpdesk for assistance. Contact the Helpdesk via phone, email, chat, website, or in 
person if on campus.  

Academic Resources 
• UTEP Library: Access a wide range of resources including online, full-text access to thousands of journals 

and eBooks plus reference service and librarian assistance for enrolled students. 
• University Writing Center (UWC): Submit papers here for assistance with writing style and formatting, ask 

a tutor for help and explore other writing resources. 
• RefWorks: A bibliographic citation tool; check out the RefWorks tutorial and Fact Sheet and Quick-Start 

Guide. 
Individual Resources 

• Military Student Success Center: Assists personnel in any branch of service to reach their educational 
goals. 

• Center for Accommodations and Support Services: Assists students with ADA-related accommodations for 
coursework, housing, and internships.  

• Counseling and Psychological Services: Provides a variety of counseling services including individual, 
couples, and group sessions as well as career and disability assessments. 

 


